e A diagnostic CAPT practice test is given to grade ten students.

e Department members attend state-sponsored CAPT conferences and share information
obtained with colleagues.

e Grade 9 and 10 students take practice CAPT tests embedded in the social studies
curricula.

e Grade 9 students take a full length practice CAPT test during the actual CAPT test.

e Grade 10 students take a released practice CAPT test in the two week period prior to the
March testing.

Management Issue #4: There is a need to continue to address the subgroup gaps at
Greenwich High School.

Teachers are more aware of the general differences in writing styles between female and male
students, and address the issue in several ways that aid all students. All English teachers
received professional learning on gender differences in writing. Teachers and the Program
Administrators of English and Social Studies will brainstorm strategies for addressing the gender
gap and make recommendations prior to the start of school in 2009-2010.

EXCEPTIONS
1. None
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DESCRIPTION OF STANDARDIZED MEASURES

The Connecticut Mastery Test (CMT) is a state-mandated program that assesses and reports the
achievement of students in grade three through grade eight in three areas: Mathematics, Reading,
and Writing. Prior to the 2005-2006 school year, the CMT was administered in grades four, six
and eight. The CMT assesses core academic competencies and serves as a key indicator of a
student’s readiness to successfully access the high school curriculum. Student scores are
characterized by performance level: 5-Advanced, 4-Goal, 3-Proficient, 2-Basic and 1-Below
Basic. Students scoring at the advanced level are performing at the top of all students across the
state. Students scoring in the goal category possess the knowledge, ability, and skill necessary to
successfully perform the tasks and assignments appropriately expected of a student with minimal
teacher assistance. Students who score in the proficient category are able to successfully
participate in their regular grade appropriate course work. The proficient standard is used to
calculate adequate yearly progress under No Child Left Behind (NCLB). Students scoring below
the proficient level require intervention to accelerate their academic progress.

The Connecticut Academic Performance Test (CAPT) is a state-mandated program that
assesses and reports the achievement of tenth grade students in four areas: Mathematics, Science,
Reading Across the Disciplines, and Writing Across the Disciplines. Student scores are
characterized by performance level: 5-Advanced, 4-Goal, 3-Proficient, 2-Basic and 1-Below
Basic. Students scoring at the advanced level are performing at the top of all students across the
state. Students scoring in the goal category possess the knowledge, ability, and skill necessary to
successfully perform the tasks and assignments appropriately expected of a student with minimal
teacher assistance. Students who score in the proficient category are able to successfully
participate in their regular grade appropriate course work. The proficient standard is used to
calculate adequate yearly progress under No Child Left Behind (NCLB). Scoring at the
proficient level or higher on the mathematics, reading and writing subtests is required for
graduation from Greenwich High School. Students scoring below the proficient level require
intervention to accelerate their academic progress.

The Scholastic Assessment Test (SAT 1) is a measure of developed verbal and mathematical
skills important for success in college. Scores are reported on a scale from 200 to 800. SAT1 is
a college entrance examination and student participation is voluntary.

Advanced Placement (AP) is a College Board-sponsored program administered and operated by
Educational Testing Service. The AP Program gives high school students an opportunity to take
college-level courses and exams, and earn credit, advanced placement, or both for college.
Greenwich High School offers sixteen advanced placement classes in five different disciplines.
Examinations are administered in May and scored by the Educational Testing Service. AP
Examination grades are reported on a 5-point scale as follows: 5-Extremely well qualified, 4-
Well qualified, 3-Qualified, 2-Possibly qualified, 1-No recommendation.
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Appendices
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Table 11: Connecticut Mastery Test Writing by Student Subgroup (%)

03-04 04-05 05-06 06-07 07-08

District Advanced 36.7 37.0 40.2 38.6 33.1

Goal 78.9 78.9 81.2 79.8 77.2

(all schools 5 g ent 91.5 91.8 93.5 93.4 91.9
and grades)

Asian Advanced 40.4 43.8 47.8 44.8 44.9

Goal 80.7 83.7 83.7 83.9 81.7

Proficient 91.6 91.5 94.0 93.8 95.2

Black Advanced 195 18.0 11.9 9.7 10.9

Goal 53.7 44.0 48.8 39.8 41.3

Proficient 70.7 64.0 76.2 71.0 63.0

Hispanic Advanced 11.9 16.6 19.8 16.7 14.6

Goal 59.1 59.1 63.7 58.8 55.3

Proficient 76.7 82.2 86.5 85.9 83.6

White Advanced 39.9 40.1 43.3 42.5 35.7

Goal 81.8 82.6 84.6 84.0 81.5

Proficient 93.8 94.2 95.0 95.2 93.8

Female Advanced 45.8 46.1 50.0 47.2 41.4

Goal 86.1 85.6 89.0 85.8 83.9

Proficient 94.8 95.9 96.6 96.7 95.5

Male Advanced 28.5 29.1 31.2 30.8 25.6

Goal 72.3 73.0 74.1 74.4 71.1

Proficient 88.5 88.2 90.7 90.4 88.5

Special Advanced 7.3 6.8 8.3 8.8 8.5

Education | Goal 34.5 28.0 41.1 34.7 34.2

Proficient 63.3 52.7 69.9 67.7 64.7

English Advanced 4.4 12.2 9.0 13.1

Language | Goal 35.6 52.7 44.0 40.6

Leamers  proficient 62.2 79.3 75.3 76.9

Free or Advanced 4.4 7.3 8.6 9.5 8.3

Reduced | Goal 48.2 40.7 53.1 49.0 42.7

Lunch Proficient 73.7 68.4 81.0 77.0 75.2
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Table 12: Connecticut Mastery Test Writing by Elementary School (%0)

03-04 04-05 05-06 06-07 07-08

District Advanced 394 36.2 40.2 40.2 35.7

Goal 81.0 79.6 82.3 81.3 77.8

(all schools 75 6 ient 91.7 92.4 94.3 94.4 93.4
grades 3-5)

Cos Cob Advanced 30.9 34.9 335 46.6 39.0

Goal 77.9 84.1 74.9 78.8 74.7

Proficient 92.7 92.1 91.1 91.2 90.0

Glenville Advanced 32.9 20.3 27.8 25.0 18.1

Goal 73.7 72.5 70.0 72.8 67.8

Proficient 89.5 88.4 87.8 88.9 88.7

Hamilton Advanced 14.3 15.6 22.8 16.7 7.5

Avenue Goal 61.9 48.9 75.4 72.7 48.1

Proficient 78.6 77.8 95.6 90.9 77.4

Dundee Advanced 47.5 40.4 55.2 57.5 51.6

Goal 91.8 79.0 90.8 87.7 86.6

Proficient 96.7 91.2 98.3 97.8 98.4

Julian Advanced 37.3 23.1 33.9 36.7 28.7

Curtiss Goal 72.6 76.9 76.3 76.7 70.7

Proficient 86.3 90.8 89.3 93.3 92.0

New Advanced 15.2 135 16.2 14.2 19.6

Lebanon Goal 42.4 48.7 59.8 57.5 62.8

Proficient 66.7 78.4 80.3 87.5 90.2

North Advanced 52.7 48.5 45.8 39.0 43.0

Mianus Goal 96.0 95.5 89.2 80.3 84.5

Proficient 98.7 97.0 99.0 91.6 95.7

North Advanced 45.3 31.9 46.6 51.9 49.6

Street Goal 90.7 83.5 87.4 91.4 87.6

Proficient 96.0 96.7 98.3 99.1 96.3

Old Advanced 48.3 45.5 43.7 41.9 28.1

Greenwich | Gog| 86.7 87.0 89.5 86.6 81.9

Proficient 95.0 93.5 94.5 97.7 98.6

Parkway Advanced 52.8 62.4 51.7 56.2 52.3

Goal 87.5 88.2 88.7 89.5 85.0

Proficient 95.8 97.7 98.5 994 96.7
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Riverside

Advanced 33.3 38.8 47.0 40.2 36.1
Goal 81.0 83.6 90.6 87.0 84.6
Proficient 93.7 98.5 98.0 97.1 95.7
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Table 13: Connecticut Mastery Test Writing by Middle School (%)

03-04 04-05 05-06 06-07 07-08

District Advanced 35.4 37.7 40.7 36.9 30.6
Goal 77.8 78.8 80.1 78.3 76.6

gﬂ dse‘;hgf’gi Proficient 91.4 91.7 92.7 92.4 90.3
Central Advanced 35.4 31.9 33.0 32.8 28.4
Goal 81.0 78.9 74.9 77.3 75.8

Proficient 93.7 93.1 91.2 91.3 90.8

Eastern Advanced 50.0 54.4 56.0 52.5 43.4
Goal 86.0 90.8 89.8 90.8 89.5

Proficient 94.6 96.9 96.4 97.6 96.7

Western Advanced 18.7 24.7 27.6 20.8 155
Goal 64.5 64.2 73.5 62.3 59.3

Proficient 85.0 83.7 89.7 86.8 80.8
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Table 14: Connecticut Academic Performance Test Writing (%)

03-04 04-05 05-06 06-07 07-08
GHS Advanced 41.1 40.9 34.6 44.3 42.4
Goal 71.1 75.3 69.1 76.5 78.9
(Grade 10) oy sficient 92.0 90.9 916 93.1 945
Asian Advanced 47.5 47.9 45.2 48.9 67.4
Goal 82.5 85.4 81.0 73.3 89.1
Proficient 95.0 97.9 97.6 95.6 97.8
Black Advanced o o o .
Goal The number of students in this subgroup is insufficient for reporting
purposes.
Proficient
Hispanic Advanced 14.1 12.8 6.5 18.7 15.4
Goal 34.4 47.4 34.8 49.5 53.9
Proficient 68.8 71.8 78.3 79.1 83.3
White Advanced 44.5 46.3 40.4 50.0 45.1
Goal 75.7 80.5 76.6 83.4 83.0
Proficient 95.1 93.8 94.4 95.9 96.9
Female Advanced 54.1 48.8 42.0 53.8 50.2
Goal 80.4 83.8 78.8 81.1 86.7
Proficient 934 96.0 95.7 96.2 98.5
Male Advanced 28.7 33.6 27.6 35.6 34.9
Goal 62.2 67.2 60.1 72.3 71.4
Proficient 90.6 86.0 87.8 90.2 90.7
Special Advanced 12.8 13.2 10.1 9.3 9.7
Education | Goal 30.4 29.8 17.7 34.7 41.8
Proficient 68.6 70.3 58.2 73.3 76.7
English Advanced o o o .
Language | Goal The number of students in this subgroup is insufficient for reporting
Learners Proficient PUTROSES:
Free or Advanced 4.4 10.9 2.7 12.1 18.5
Reduced | Goal 28.9 39.1 24.7 36.2 55.6
Lunch Proficient 66.7 65.2 726 69.0 815
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Table 15: Scholastic Assessment Test 1 Writing

03-04 04-05 05-06 06-07 07-08
% of Graduates Tested 91% 93% 90%
Mean Score 560 563 571
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GREENWICH PUBLIC SCHOOLS
COMPREHENSIVE LITERACY FRAMEWORK FOR GRADES 3-5
Adapted from Guiding Readers and Writers Grades 3-6 by Fountas & Pinnell

Word Study

Writing Reading
Workshop Workhop

Grades 3-5 Intermediate Word Study:

The Goal: Students explore the intricacies of language across multiple genres including
literature, informational texts, and poetry. They learn the meaning and structure of words and the
conventions and forms of written language. Areas of instruction include phonics/word analysis,
fluency, vocabulary, spelling and the conventions of English Language. Learning experiences
may include:

Interactive Read Alouds
Modeled or Shared Reading/Writing
Readers’” Theatre/Process Drama
Choral Reading

Poetry Sharing/Response
Current Events

Interactive Edit

Interactive Vocabulary
Handwriting

Word Structural Analysis
Word/Pattern Sorts

Teachers in grades 3-5 have been provided with Spelling for Writers instructional resource Kits
and an Intermediate Word Study Binder: A Companion to Spelling for Writers to support the
Word Study component of GPS” Comprehensive Literacy Framework. This fall, elementary
literacy specialists attended a “Trainer-of-Trainer” staff development session on this new
program. This year, literacy specialists are working with teachers to provide job-embedded
professional learning needed to support effective implementation and classroom instruction.
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Haskins ===z =—==Initiative

THE SCIENCE OF TEACHING READING

Proposal Prepared for the Lone Pine Foundation

Background Information

In 2000, both the National Reading Panel (NRP) Report and Haskins Early Reading Success
made their debut. The NRP identified five core components of comprehensive literacy
instruction: phoneme awareness, phonics (including spelling), fluency, vocabulary, and text
comprehension. Louisa Moats’ explanations of the core components support her contention that

teaching reading is “rocket science.”

Phonemic awareness: The ability to distinguish, produce, remember, and manipulate the
individual sounds (phonemes) in spoken words. Phonemic awareness is the understanding that
phonemes are blended in spoken words and can be broken apart (segmented). It constitutes a
necessary underlying skill for mapping alphabetic symbols to spoken words and can be

developed through instruction.

Phonics: Knowledge of the predictable correspondences between phonemes and graphemes (the
letters and letter combinations that represent phonemes). Readers use phonics as they learn to
decode unfamiliar words, to recognize familiar words accurately and automatically, and to spell.
Explicit, systematic instruction in phonics helps average children learn to read and spell more
accurately and fluently than those who don’t receive phonics instruction. More important,
phonics is critical for preventing reading failure in children at risk.

Reading fluency: Reading text with sufficient speed and accuracy to support comprehension.
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Fluency can be enhanced with various instructional techniques and with reading practice. To
comprehend well, students must achieve adequate oral reading fluency rates. Thresholds for

adequate oral reading fluency from first to fifth grade are well established by research.

Vocabulary development: Understanding what words mean is best achieved by reading itself,
oral language practice, and instruction in a wide range of topics. Reading comprehension
depends heavily on knowledge of the individual word meanings in a text, and those meanings are
learned by repeated exposure to a word’s use in context and by explicit, direct instruction in

word meanings.

Reading comprehension: Requires comprehension skills and strategies, background knowledge,
and verbal reasoning. All are employed by good readers—who read with purpose and
flexibility—to understand, remember, and communicate what has been read. Teachers can be
instrumental in imparting to children the skills and strategies necessary to navigate narrative and

expository texts.

Since its inception as the Early Reading Success Initiative, Haskins Literacy Initiative has
expanded its offerings beyond these five components to include two additional professional
development workshops — Oral Language Development and Response to Intervention.

Oral Language is the launch pad for all aspects of literacy and language arts—reading, writing,
speaking and listening. This essential foundational skill is implicit in all language arts instruction
but must be explicitly fostered and monitored. Students develop facility with spoken and written
language when teachers facilitate purposeful classroom discourse and plan instruction that

teaches students how to verbalize what they are reading and listening to.

Response to Intervention is the practice of providing scientific, research-based instruction and
intervention matched to student needs, with important educational decisions based on student’s
levels of performance and learning rates over time (Response to Intervention Policy

Considerations and Implementation, National Association of State Directors of Special
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Education, 2005). Essential components include effective, scientifically based classroom
instruction for all students and intentional monitoring to move students in and out of three or

more levels of increasingly intense instruction.

Scope of Services:

During the 2008-09 school year, Haskins Literacy Specialists and literacy team members from
Rogers School will provide Professional Development (PD) in each of the aforementioned seven
components of comprehensive literacy instruction. This PD will provide members of school
literacy teams (minimum of three attendees per school) with prerequisite knowledge for
implementing scientifically based research interventions for students in K-5 classrooms. Each of
the seven workshop series will include four sessions per topic, delivered over consecutive weeks
in order to provide continuity and immediate feedback to participants. The sessions will consist
of the following:

1. Introduction to Core Component: This session will include background knowledge and
provide key concepts necessary to understand how to assess students and how to tie
assessments to instruction. Participants will leave the session with an assignment to
administer a progress monitoring assessment to a group of students.

2. Using Assessment Data to Differentiate instruction: Participants will bring the
assessment data they collected to the second session to be scored and analyzed in order to
plan for appropriate small group instruction.

3. Site-based Visit to Meet with School Team Members: The Haskins Literacy Specialist
and teachers from the Rogers literacy team will travel to the school to meet with team
members for the purpose of examining the existing literacy curriculum and assessment
plan and to make recommendations for strengthening the literacy program.

4. Participating School Teams to Visit Rogers School Demonstration Site: Literacy team
members will be encouraged to visit the International School at Rogers Magnet to see
how they are developing an integrated curriculum using assessment data and the school’s
resources available for literacy instruction. Classroom visits and focused group

discussions will allow participants to see the model in action.
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School teams will be encouraged to select to attend workshop series based on school assessment
data that will indicate areas of need. Teams that commit to attending all seven series will be
encouraged to select a grade level to focus on over the course of the school year to develop their
teachers’ knowledge and to practice the use of progress monitoring assessments and the
implementation of best practices associated with students” demonstrated needs in that particular
grade level. The overarching goal of this plan is to assist schools in developing a literacy team
that meets regularly to manage the collection and analysis of student assessment data for
differentiated instruction. It is also aimed at building capacity within the school and the district
by establishing a literacy data plan and formalizing the process of using assessment data to guide

instruction.

A competitive application process will be used to select the schools that will participate in the
first year of the training. Schools demonstrating strong leadership, dedicated and knowledgeable
literacy specialists, committed K-2 staff, and a desire to focus on improving literacy instruction
will be considered most qualified for inclusion in the project. Qualitative and quantitative data
will be collected on how the school teams are performing in order to assure accountability and

fidelity to the model — as well as to guide the director in building the model.
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Haskins Literacy Initiative/Lone Pine
Professional Development Series

October 2008- Topic: Phonological Awareness Instruction

Session 1- Monday, October 6, 2008
Place and Times- TBA

Session 2- Wednesday, October 15, 2008
Place and Times- TBA

Sesssion 3-Date/Time-TBA
Participating Schools

Session 4- Date/Time-TBA
International School at Rogers Magnet

November 2008- Topic: Code Instruction

Session 1-Monday, November 3, 2008
Place and Times- TBA

Session 2- Monday, November 10, 2008
Place and Times-TBA

Session 3-Date/Time-TBA
Participating Schools

Session 4- Date/Time-TBA
International School at Rogers Magnet

December 2008 Topic: Fluency Instruction

Session 1- Wednesday, December 3, 2008
Place and Times- TBA

Session 2- Friday, December 12, 2008
Place and Times- TBA

Session 3-Date/Time-TBA
Participating Schools
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Session 4- Date/Time-TBA
International School at Rogers Magnet

January 2009 Topic: Vocabulary Instruction

Session 1- Thursday, January 8, 2009
Place and Times- TBA

Session 2- Thursday, January 15, 2008
Place and Times- TBA

Session 3-Date/Time-TBA
Participating Schools

Session 4- Date/Time-TBA
International School at Rogers Magnet

February 2009 Topic: Oral Language/Text Comprehension

Session 1-Monday, February 2, 2009
Place and Times- TBA

Session 2- Wednesday, February 11, 2009
Place and Times- TBA

Session 3-Date/Time-TBA
Participating Schools

Session 4- Date/Time-TBA
International School at Rogers Magnet

April 2009 Topic: Oral Language/Text Comprehension

Session 1- Thursday, April 2, 2009
Place and Times- TBA

Session 2- Thursday, April 9, 2009
Place and Times- TBA
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Session 3-Date/Time-TBA
Participating Schools

Session 4- Date/Time-TBA
International School at Rogers Magnet

May 2009 Topic: RTI- Response to Intervention

Session 1- May -TBA
Session 2- May —TBA
Session 3- May —TBA
Session 4- May -TBA
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2008-2009
Reading & Language Arts PLA Offerings Posted on EZ Tracks
Contact Hours = 1.5 x 4 (6 hours)

SERIES B (1/21, 2/18, 2/25, 3/18)

SERIES C (3/25, 4/22, 4129, 5/20)

Option 1 | Refining Reading Workshop (K-6) Advanced Reading Workshop (K-6)
Teachers will develop an understanding of basic components | This workshop is designed for teachers who are comfortable
of reading workshop. Learning experiences will include: the with the basic components of reading workshop. Teachers will
architecture of a mini-lesson, conferring, independent reading | learn how to refine mini-lessons, use data to form guided
and strategies for small, flexible-group instruction. reading groups and enhance “accountable talk” in reading
workshop.
Presenters: Presenters:
Jen Donat & Deborah Goodwin Jen Donat & Deborah Goodwin
Option 2 | Fine-tuning Reading Instruction Using Assessment; DRA Phonemic Awareness Instruction(K-2): Teachers will be able
(K-2 teachers, K-5 Literacy Specialists) to teach each student at his/her developmental level using
multi-sensory activities, songs, poems and movement to
integrate phonemic awareness instruction with word reading,
spelling and vocabulary instruction.
Kristy Lawson is working with Pearson Publishers to bring Steve Rosenberg (Cos Cob)
DRAZ2 training to the district; more info to follow
Option 3 | Phonological Awareness Instruction: Make and Take Fine-tuning Reading Instruction Using Assessment;

Sessions + Professional Book Group: Phonemic Awareness
in Young Children (Marilyn Adams)(PreK-1 teachers who
attended the Haskins Training on October 11, 2008):
Teachers will work to create hands-on materials to support the
phonological awareness professional learning that occurred
this fall (Haskins Reading Laboratories). Participants will also
read the professional book: Phonemic Awareness in Young
Children.

Fountas & Pinnell (3-5 elementary teachers, 6-8 reading
specialists):

Teachers will work with the F&P Benchmark Assessment tool
to refine and focus reading instruction. Teachers will calibrate
student expectations and identify instructional strategies to
support student learning.

Katie Ferguson

Leslie Pearson (Julian Curtis)
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SERIES B (1/21, 2/18, 2/25, 3/18)

SERIES C (3/25, 4/22, 4/29, 5/20)

Option 4 | Introduction to Writing Workshop (K-5): Teachers will learn | Elementary Writing Workshop (Grade 5):
the basic structure of the writer’s workshop, ideas for mini- Teachers will become immersed in a writing unit of study on
lessons, tips for conferring, and effective ways to use the journalism. This unit will support students as become authentic
Writer’s Notebook to support good writing. readers, writers and thinkers. Students will build their
repertoire of author’s craft as they observe the school setting to
develop note-taking skills, focus on action, develop a dramatic
tone and voice through the 2" person and play with sentence
length. This unit will help teachers connect reading and writing
workshop.
Beth Cotter and Jacqueline Carlin (North Street) Mike Faloon
(North Street)
Option 5 | K-5 Comprehensive Literacy Assessment Review (K-5 Professional Study: 6+1 Traits of Writing (Grades 2-8
Literacy Specialists only) Literacy specialists consult with literacy specialists, instructional coaches, and/or Learning
Haskins Laboratories and reflect upon best practices of Facilitators): Participants will engage in a professional book
assessment. The team will review and reflect on Greenwich group to build capacity on the 6+1 Traits of Writing. 6+1
P.S.” K-5 Comprehensive Literacy Assessment Grid and Traits of writing is an assessment tool/framework to provide
revise the document as needed. The team will plan for feedback to students and build a common language to talk
appropriate Professional Learning (09-10) to support revisions. | about writing.
Jen Mitchell, Haskins staff and Literacy Specialists attending | Presenters:
Lone Pine training Erin Lynch
Option 6 | NA Intermediate Writing Workshop

(6-8 Middle School English Teachers):

Participants will review the basic structures of writing
workshop and focus on analytic writing rubrics, providing
feedback and accountable conferring.

A presenter from C.W.P. (TBD)
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SERIES B (1/21, 2/18, 2/25, 3/18)

SERIES C (3/25, 4/22, 4/29, 5/20)

Option 7 | NA Revisions of Local Curriculum Assessments - Common
Benchmark Assessments
(6-8 Middle School English Teachers): Middle school
teachers will reflect on the current local curriculum
assessments. Teachers will revise as needed to align these
assessments with grade-level, end-of-year expectations and the
CMT4 strands.
Presenters:
Jen Mitchell and MS English LFs

Option8 | NA Intermediate Word Study (3-5):

Teachers will learn strategies to enhance the Intermediate
Word Study Component of Comprehensive Literacy. Areas of
focus will include: the structures of English language as they
relate to Spelling for Writers, rules for syllabication, strategies
for structural analysis, how to use data to inform fluency
instruction and strategies for effective vocabulary instruction.

Kathleen Schnefke & Fran Williams
(North Street)
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